* YCTAHOBJIFOBATH COIliajibHI KOHTAKTH (PO3MOJUIATH OOOB’S3KH, B3a€EMOJISITH
OJIMH 3 OJIHUM);

* CTBOPIOBATH «KIHIIEBUI MPOAYKT» — MaTepiaJbHUI HOCIH MPOEKTHOT A1SUIBHOCTI
(momoBine, pedepar, (GimbM, KaneHmap, KypHad, MPOCHEKT, OYKJIET, MPE3CHTAIIIO,
CIieHapii);

* MATOTYBATH IUKJI 3aHATH 3 TEM, SIK1 3alliKaBUIU O YIHIB CEPEIHIX KIIACIB;

* IPE/ICTABIISITH CTBOPEHE MEPET ayIUTOPIEIO;

* OIIIHIOBATH ce0e Ta 1HIINX.

ExoHOMIYHA JISUTBHICT MOKE HOCHTH SIK I3HABAIBHUMN, TaK 1 TBOPUYUHN XapakTep,
IO JOCSTAEThCSl TOJOBHUM YMHOM Yy MPAaKTHUYHIN AisUIbHOCTI. YBara 3BEpPTaEThCS
nepeayciM Ha Take:

* opranizaiis poOOYOoro Miclii — HasSBHICTh 1 palllOHaJIbHE pO3TalllyBaHHS
HE0OX1THOTO 00JIaHAHHS, IHCTPYMEHTIB, IPUCTOCYBAaHb, MATEPIaIiB;

* 320€3ME€YEHICTh TEXHOJIOTIYHOI JOKYMEHTAIIEID: KPECICHHSIMH, KapTKamH-
3aBAaHHAMU (BCE 1Ie pOOUTHCS pyKaMH 1 Ha KOIITH BYUTENS);

* Opraizaiis TPYAOBOTO TPOIECY — IUIAaHYBaHHS TPYJIOBOi, B TOMY YHCIHI
€KOHOMIYHOI TisSIIBHOCTI;

* BUKOHAHHS POOOTH B MIEBHUX paMKaX 4acy, KOHTPOJIb SIKOCTI BUKOHAHHSI.

VY pe3ynbTaTi €KOHOMIYHA MAISUIBHICTH JO3BOJIE YUYHSIM OBOJIOAITH HaBUYKaMU
OTPMMAaHHS MaKCHUMaJIbHO MOJJIMBOI KIJIBKOCTI MPOJIYKLII HEOOXIAHOI SIKOCTI IpH
HalMEHIIIMX BUTpPATaX Mpaili, MaTeplaJbHUX 1 (IHAHCOBUX KOIIITIB.

ExoHoMivHi KpuTepii NPOEKTY:

1) motpeba y BupoOi;

2) eKOHOMIYHE OOTPYHTYBaHHSI;

3) pexomeHaIlii 70 BUKOPUCTAHHA Ta peKjama BUpoOy.

ExoHnomivyHa ocBiTa il BUXOBaHHS CIIPSIMOBAH1, HacaMIlepel, Ha PO3BUTOK Y KOXKHOT
JTUTAHA J0ANUIMBOIO CTaBJICHHS JO BJIACHOCTI, BUPOOJIEHHS BMIHHS palliOHAJIIBHO
BUKOPHUCTOBYBAaTH HAsIBHI pecypcH MJid 3aJO0BOJICHHS PpPI3HOMAHITHUX MOTPeEOD.
ExoHOMIYH1 3HaHHS BIAIrPalOTh BaXKJIMBY pOJib Y (POPMYBaHHI B YUHIB TaKUX SIKOCTEH,
Akl O BIANOBIJAIM CYCHUIBHUM 1HTEpecam 1 CHpUSIM BCEOIYHOMY PO3BHUTKOBI
ocobuctocti. BBaxaro, mjo mnpodseMa po3BUTKY €KOHOMIYHMX 3HAHb Yy Y4YHIB OyJe
aKTyaJIbHOIO 3aBXJU. TOMy 110 HOBI MOKOJIHHSA JITEH, SIKI MPUXOASATH HABUATHUCS 10
IIKOJIM, IOBUHHI TAKOK BMITH OPIEHTYBATUCS B HEIPOCTOMY Cy4YaCHOMY €KOHOMIYHOMY
cBiTi. | He 3aBX/H 111 3HAHHS TM MOXXYTh J1IaTH OATHKH.

Lahodynskyi O.S.

Doctor of Pedagogical Sciences, Professor

Chief of the Foreign Languages Department

Military Diplomatic Academy Named after Yevgeniy Berezniak

INTEGRATED SYSTEM OF TRANSLATOR’S EMOTIONAL
INTELLIGENCE DEVELOPMENT

Anomayia. Y cmammi 3anponoHoano inmezpoeany cucmemy po3euUmky eMoyiuno2o iHmenekmy
nepexnadaua. Onucano HU3Ky ayoumopHux (8Npasu Ha 30i1bUeHHS WeUOKOCMI ma 00cscy nepexiaoy;
8NpABU HA PO3GUMOK AHMUYUNAYii, 6npasu Ha iMimayilo CKIAOHUX YMO8 poOOmu; 6npasu Ha
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HAA200HCeHHsT CMOCYHKIG 13 3AMOBHUKOM NepeKiady) ma no3aayoumopHux (8npasu Ha noOOAAHHS
cmpecy;,  po3uwluperHs — nam’ami;  30ilbuwleHHs  yeacu,  GIONPAYIOBAHHS — WEUOKO3ANUCY ma
KoMN tomepHo20 Habopy) 3ax00ie, SKi CNPUsiomsb PO36UMKY eMOYIHO20 IHMeleKmy nepexiaoaud.

Abstract. The article offers an integrated system of translator’s emotional intelligence
development. It describes a range of curriculum (speed-and-load translation, anticipation
development, high-risk simulation, handling relations) and extra-curriculum (stress management,
memory expanding, concentration increase, speed touch-typing and speed note-taking) activities
facilitating translator 's emotional intelligence development.

Knrwowuosi cnoea: nepexnaoau, emoyitiHuti iHmenekm, ayoumopHi 3axoou, no3aayoumopHi
3axX00U.

Key words: translator; emotional intelligence; curriculum activities; extra-curriculum activities.

Statement of the problem. Translation is a tough, emotionally tense and
exhausting job taking place at high-risk environment of constant flow of information,
lack of time and memory capacity for receiving, processing and reproduction of
information in a target language, i.e. different system of culture and mentality.
Therefore, the biggest professional problem for translators is psychological
preparedness for their work where resilience to negative factors is an important part. All
types of translating / interpreting work — written and oral — are equally hard to
perform because of various factors, basically, the monotony, and high emotional
pressure from within and without.

In simpler terms, the conditions of translators’ work are extremely hazardous for
their mental and physical health. They require specific capabilities to withstand negative
factors and to do the work effectively. Here, the necessity of developing translator’s
emotional intelligence (EI) comes to the fore.

Latest publications. Translation and interpretation have been under research of
many scientists [1-3]. The most widely developed areas are general theory and practice
of translation/interpretation while pedagogical and psychological issues of training of
such specialists, especially their El development, have not been given appropriate
attention.

The aim of the article is to introduce and describe an integrated system of
emotional intelligence development.

Main materials. Translator’s job is closely connected with the necessity of highly
developed El. Knowing one’s own emotions and the emotions of other people, being
able to adequately manage stress and adapt to any translation situations as well as
positive thinking are the best remedy for preventing, or limiting the impact of negative
emotions and their causes that are real obstacles for translators’ effective job. Otherwise
spoken, El as well as mental intelligence are the prerequisites for translator’s
professionalism.

Based on these ideas, we have developed a system of El development integrated
into translation training. It includes the range of curriculum and extra-curriculum
activities that would help to increase translator’s El in the process of their professional
training (table). An integrated system of EI development does not substitute but
considerably enhances translators’ training.
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Curriculum activities Extra-curriculum activities

Speed & load translation exercises Stress management exercises
Anticipation development exercises Memory expanding exercises
High-risk simulation exercises Concentration increase exercises
Handling relations role-plays Speed reading

Handling relations case-studies Touch typing and speed note taking

Table. Types of activities for translator’s EI development

Among curriculum activities we can single out speed-and-load translation
exercises. They can be used along with traditional written or oral translation skills
development exercises with the single idea in mind to develop students’ abilities of
high-speed large volume translation (interpreting). Otherwise spoken, students should
be able to translate (interpret) with increasing tempo and volume of information in the
source language.

Overall, speed-and-load translation exercises contribute to developing high level
stress management and adaptability domains of translator’s El as well as intrapersonal
skills, for instance, such sub-skills as emotional self-awareness, assertiveness, and self-
actualization.

Another group of activities — anticipation development exercises — include
communicative tasks aimed at developing student’s abilities to anticipate upcoming
information in the source language and, therefore, readiness to offer language
equivalents. These exercises are of high value to training interpreters as written
translators are only partly involved in the process of anticipation. As well as previous
exercises they can be used along with traditional translation practice. Anticipation
development exercises contribute to intrapersonal, stress management, adaptability, and
good mood domains of translator’s EI which is bedrock for his/her professionalism.

High-risk simulation exercises are designed to model the high-risk environment in
which the translators perform their duties. They can include various distracters in
combination with traditional translation exercises simulating the reality of the difficult
environment (visual, physical, audio) the translators work in. These exercises are
specific in accordance with different types of translation. For instance, training of
military interpreters can include simulation of combat environment (fire shooting, sound
interference, secrecy of actions) where real-life communication takes place.

High-risk environment is the basic-stress generating factor for translators.
Therefore, its simulation contributes considerably across the whole spectrum of El
structure.

Along with this, handling relations role-plays and case-studies are good
opportunities for translators to get confidence in rapport building with customers or any
other people directly or indirectly involved in translation process. In role-plays students
can actively solve problems connected with their professional activity making adequate
decisions. For this purpose, the role-plays should be based on real-life situations with
complications typically occurring in translation experience. Each role-play should
include formulation of the problem (complication), distribution of roles, and the task on
how the problem can be solved. On the contrary, case-studies require analysis and
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solution of typical translation situations with complications. Role-plays are conducted in
pairs while case-studies include students’ involvement with everyone’s individual input.

These role-plays and case-studies are not similar to the previous exercises which
can be embedded in translation building skills activities but they can be practiced at the
debriefing stage of such activities. Such exercises considerably increase translators’
awareness and understanding of other people’s feelings, abilities to cooperate with other
people establishing mutually satisfying relationships, therefore, contributing to the
development of translator’s El interpersonal skills.

A large range of extra-curriculum activities can be conducted by students (cadets)
themselves at their free time. Here, we do not recommend activities specific for
translator’s job but general ones, efficient for other jobs as well.

For instance, as stress management exercises we would recommend autogenic
training including active and passive muscles relaxations exercises in combination with
use of music meditation, aimed at distracting from stress-generating factors, thus,
decreasing emotional tension, instilling positive thinking, increasing general mood, and
overall functional state of translators. Mnemonics and pattern association exercises are
of a great use to the translators as they help to expand memory for facts translators
should keep until they find appropriate equivalents. Memory expanding works properly
along with appropriate memory food (foodstuff improving memory capacity). Memory
expanding goes well with concentration development, i.e. practicing focusing on some
important facts presented visually and by ear. For speed reading, Schulte tables are of
great use, especially for written translators who have to process large amounts of written
information. They are grids with randomly distributed numbers or letters designed for
development of attention, peripheral vision, visual perception, and, eventually, speed
reading. Here, also touch typing is very important which needs special training but it
can be combined with typing translations. For oral interpreters we would recommend
note-taking techniques which can be found in modern translation-studies manuals. All
these activities — curriculum and extra-curriculum — in combination can considerable
increase the level translators’ El.

Conclusion. In order to increase translator’s El in training we offer an integrated
El development system including a series of curriculum and extra-curriculum activities
to the training program. Most of curriculum activities — speed-and-load translation,
anticipation development, high-risk simulation — can be easily embedded into
traditional translation development techniques with the aim of developing translator’s
resilience to negative emotions. Handling relations role-plays and case-studies have the
same aims but they can be used as additional briefing and debriefing tools in order to
learn lessons from translator’s real-life professional situations. Types of curriculum
activities have been illustrated with a number of examples in order to give an idea of
how to make them up.

Extra-curriculum activities — stress management, memory expanding,
concentration increase, speed touch-typing and speed note-taking — can considerably
contribute to the El development by student practicing them individually beyond the
class-room or under trainers’ control.

Prospects of further scientific research include experimental studies on the El
increase at the system of the translators’ training.
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JleweHko J1.11.

cmapwuli 8UKnaoay Kageopu iHO3eMHUX MO8 Ma MIiHCKYs1bmypPHOI KOMYHIKayii
Kuiecbko2o HayioHanbHO20 eKOHOMIYHO20 yHisepcumemy imeHi Baduma lememaHa
Ulamxanosa H.A.

cmapuwuli 8uKknaday Kagedpu iHo3eMHUX MO8 (hakynememy hiHaHcis

Kuiscbkozo HayioHanbHO20 eKOHOMIYHO20 yHisepcumemy imeHi Baduma lfememaxa

OPIAHI3ALIA NMPO®ECIMHO-OPIEHTOBAHOIO HABYAHHA 3
IHO3EMHOI MOBU CTYAEHTIB EKOHOMIYHUX CIMNEUIAJIbHOCTEW
B YMOBAX CYHACHOI'O KOHKYPEHTHOIO CEPEAOBULLA

Anomauia. Y cmammi ti0oemvcs npo HAGYAHHS NPOGheCiliHO-0PIEHMOBAHOI NeKCUKU CIYOeHMmi8
CKOHOMIYHUX cneuiaﬂbHocmeﬁ. AKL;eHmyé‘WZbC}Z yeaca Ha CKOHOMIYHUX mexkcmax, ]l@KCMI/;i ma
MemoouKax 6UKIAOAHHSL.

Abstract. The article deals with the teaching of professionally oriented vocabulary of students of
economic specialties. The emphasis is on economic texts, vocabulary and teaching methods.

Knrwuoei cnosa: eKOHOMiKa, meKkcm, JIEKCUKaA.

Key words: economics, text, professional vocabulary.

B yMoBax rnoOamnizamiiHUX MpOIECIB OJAHHMM 13 BAXKJIMBUX BEKTOPIB PO3BUTKY
MOBHOi OCOOMCTOCTI CTyJE€HTa € WOro CBIJJOME CTaBJCHHS JO OBOJIOJIHHS
crnieriagbHICTIO, Tpodeciero. Y cydacHii MeTOAMII BUKIAJaHHS MOB BCE OLIBIINY yBary
JOCIITHUKIB TIPUBEPTAIOTH MTUTAaHHA (PopMyBaHHS NMPodeciiHO-OPIEHTOBAHOT JIGKCUYHOT
komrerenmii:  B. bopmosenbka, I'. I'puntok, JI. [lerpoBceka,  I. CBepaiosa,
1O. Cemenuyk, B. [lImiar. Huska nociimkeHb, sika MPUCBSIUYEHA CYYaCHUM METOAMKaM
BUKJIQJIaHHS 3 MPOOJIEeM MOBHOI MIJTOTOBKH CTYJIEHTIB €KOHOMICTIB, MPEACTaBICHA Y
mpansgx T.0. Bmosinoi, H.JI. 'anscbkoBoi, H.I. T'e3, T'.A.I'puntok, JLIO. Kymima,
Bb.A. Jlamigyca, M.B. JIgxoBu1pKorO, 0O.C. Moxaesoi, JL.II. CmensgxoBoi,
C.K. ®osoMKiHOI.

ogo TpaekTopii ¢opmyBaHHS MailOyTHIX (HaxiBIIB E€KOHOMIYHOI cdepu Ha
3aca/ax HaBYaJbHUX cTparerii mij yac HaByanHs y BH3, To BoHa He Oyna po3po0iena:
HE TIPUIIJICHO JIOCTaTHHO yBarM KOHKPETHU3allli BKa3aHUX CTPATEriid; HE BUCBITICHO
0CO0IMBOCTI 11 (POPMYBaHHS Yy CTYJIE€HTIB.

[Ipodecionasl MOBUHEH BOJIOAITH PO3BUHEHOIO COIIAIBHO-TIPO(dECIiiHOI0 Ta
MPAKTUKO-OPIEHTOBAHOIO KOMIIETCHTHICTIO, B SIKIH TMOEIHYIOTHCS  aKaJeMIivHI,
COIIIBHO-OCOOUCTICHI SIKOCTi, HEOOXiAH1 NIl BUpIMICHHS MpodeciiHUX 3aBIaHb Ta
0COOUCTICHOT peaizariii.
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