ABTOpHM 3Ba)Kajdu Ha YHIBEpCajdbHI BUMOTH, IO BUCYBAIOTHCS /10 HABYAIBHOTO
NOCIOHMKA 3 1HO3EMHOI MOBHU: JOTPUMYBATUCS ONTHMAJIBHOIO JI03YBAHHS HOBOTO
MOBHOI'0 MaTepiaiay 1 MOBTOPIOBAHOCTI BXKE€ BUBUYEHOTO; MPOBOJUTH POOOTY HaJ yciMa
BUJIaMU KOMYHIKAaTUBHOI JiSUTBHOCTI MPOTSTOM YCIX YPOKIB. YBECh MOBHUUM MaTepial
NOCIOHMKA CTAHOBHUTH IHTEPEC IS CTYJCHTA-IHO3EMIISI Ta Ma€ 3arajlbHOOCBITHIO
IIHHICTb 1 MPOQECIiHY CIPSIMOBAHICTb.

CoinbHa po0OoTa aBTOPCHKOTO KOJIEKTUBY HaJ TMOCIOHMKOM Ja€  3MOTY
NEPECBITUATHCS, IO CUCTEMH BUIOI ocBiTM bonrapii 1 Ykpainu 0a3yroThCs Ha
3arajbHUX MOJIOKEHHSAX, HE MAlOTh ICTOTHUX BIAMIHHOCTEH 1 PyXaloThbCs B OJAHOMY
HalpsMKy IIOJ0 ITJAXOJIB B Opradizaimii 1 TpakTyBaHHI HaBYaJIBHOTO IIPOIIECY.
BianoBigHO, pO3BUTOK 1HHOBAIIIMHUX IPOIECIB € Ha ChOTOAHI OCHOBHHUM CIIOCOOOM
3a0€3MeUeHHs] MOJIepHI3allli OCBITH, MIABUINEHHS 11 SKOCTI, €(EKTUBHOCTI Ta
JOCTYITHOCTI.
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THREE ACTIVITIES AIMED TO DEVELOP
STUDENTS INTERCULTURALLY
WHEN TEACHING A FOREIGN LANGUAGE

Abstract. The article outlines and elucidates the activities aimed at developing the cross-cultural
competence while running the courses in English for Specific Purposes. The above mentioned
activities represent a variety of approaches to teaching and assessing intercultural competence based
on recognized theoretical frameworks on interculturality.

Teachers, striving to prepare students for success in a globally interconnected
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world, should include intercultural competence into the foreign language curriculum as
an integral part. When intercultural competence is an integral part of the language
classroom, learners experience how to use language appropriately for building
relationships and understandings with members of other cultures. They can examine
their own beliefs and practices through a different lens, negotiate points of view
different from their own, and gain an insider’s perspective of another culture.

The increasing diversity of cultures, which is fluid, dynamic and transformative,
implies specific competencies and capacities for individuals and societies to learn, re-
learn, and unlearn so as to meet personal fulfillment and social harmony. Nowadays,
multicultural studies are on the rise in Ukraine, just as they are in other countries, where
multicultural contacts have engendered both a multicultural and multilingual society.
With the heightened profile of language learning in a global community, language
education is exploring a new model of intercultural language learning and teaching. The
goal of intercultural language learning is to produce language users equipped with
explicit skills in understanding connections and differences between their own culture
and the culture of the target language.

The linking of language and culture in the foreign language classroom has been the
focus of much scholarly inquiry (C. Kramsch; M. Byram; A. Liddicoat & A. Scarino).
With increased globalization, migration and immigration there has been a growing
recognition for the need for an intercultural focus in language education. While
language proficiency lies at the «heart of language studiesy, it is no longer the only aim
of language teaching and learning. The Standards define language goals in terms of the
5 C’s (Communication, Cultures, Connections, Comparisons, and Communities)
designed to guide learners toward becoming viable contributors and participants in a
linguistically and culturally diverse society [1].

Today foreign language teachers seem to take a greater interest in communication
and culture than linguistic issues. The activities presented in this paper represent a
variety of approaches to teaching and assessing intercultural competence based on
recognized theoretical frameworks on interculturality. By including such activities in
the foreign language curriculum, students begin to see how their attitudes, knowledge,
and language skills can affect their intercultural experiences. As a result, students will
gain an understanding of how to enter into intercultural situations with an open mind,
resulting not only in more successful communication, but in building meaningful
relationships with target language speakers.

Example 1: Cultura online blog exchange

The Internet has made it considerably easier for foreign language teachers to create
an environment in which meaningful interactions between Ukrainian students and
students of the target culture. For instance, In Furstenberg’s Cultura program, American
students studying French engage in online discussions with French students learning
English by comparing and analyzing texts of a similar nature derived from both
cultures. During the online experience, students from two different cultures are expected
to formulate questions for each other in order to fulfill the objective of becoming more
open to the other’s viewpoint during the perspective exchanging process. All
participants write in their native language, but read in the target language, and sessions
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in the classroom take place entirely in the target language as an extension of what is
discovered online. The students involved compare materials such as surveys, films,
websites, literature, images, and video. For example, the teacher may ask the students to
compare the websites for the two schools involved in the web-based exchange. Based
on these website observations, students begin a process of inquiry leading to mutual
cultural discovery of the differences and similarities between the two schools [5].

Students from both cultures not only obtain vital information about the foreign
culture as a result of having their questions answered, but what is more important, they
are provided the opportunity to present their perspective thus, becoming more aware of
their own culture in the process. Furstenberg [5] describes her program as a process of
negotiation, in which students work together to make observations, craft hypotheses,
and search for patterns, while simultaneously confronting and pondering their own
attitudes, beliefs, and values. Online activities, like the one employed by Furstenberg,
make students more open to other perspectives simultaneously creating the opportunity
for students to inquire further into explanations of their own cultural beliefs and actions.
Through this never-ending journey of inquiry, students encounter many of the themes
weaved throughout intercultural competence such as, self-awareness, student as
researcher, and the importance of process. This type of classroom environment creates
possibilities for attitude transformation, as well as the acquisition of knowledge of other
cultural norms, institutions, and beliefs. Students obtain the real-life skills in interacting
with others via the online forum. This type of exercise also increases students’
acquisition of a new vocabulary and grammar structures in the target language through
the reading of online material and blog posts from the foreign students [5].

Example 2: Attitude exploration with OSEE tool

It is vital for students to consider their preconceived ideas and attitudes before
entering into the intercultural competence process. The OSEE tool [4] was created in
order to help learners analyze their attitudes toward others at the beginning of the
intercultural process. OSEE stands for:

O: Observe what is happening

S: State objectively what is happening

E: Explore different explanations for what is happening

E: Evaluate which explanation is the most likely one

In the foreign language classroom, the teacher may choose to present a film clip on
a topic of interest related to the curriculum. For example, a Spanish teacher locates a
video clip representing a Quinceacera. The teacher begins by presenting the video with
the sound off so that students are solely engaged by the images, actions, and interactions
thereby providing an opportunity for students to focus completely on what they see
during the observation.

During the viewing, the teacher asks the learners to address the letter O by simply
asking them to Observe the actions and interactions seen on screen. After viewing,
students address the letter S by Stating or listing the observable actions without
describing the situation as desirable or undesirable. The next step begins with the letter
E which guides classmates to work in small groups Exploring the explanations
embedded in the actions and interactions of the target culture. This level of OSEE
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requires students to have sufficient background knowledge of the culture in question, or
more specifically the cultural situation being observed [4]. This may also be an
appropriate time to allow students to work together as anthropologists engaging in
research and investigation as they explore the cultural viewpoints driving the actions in
the film. In the final step of OSEE, the learners practice E by Evaluating the possible
explanations in order to choose the most appropriate rationale for the behavior seen in
the film clip. This stage is the most difficult due to the fact that human interaction does
not follow preconceived rules therefore, many factors must be considered in order to
appropriately assess the situation in question. Students may need to continue to collect
information about the foreign culture in order to successfully complete the evaluation
level of OSEE [4]. Deardorff explains that when students reach the final stage of OSEE,
they are prepared to enter into the conversation. The teacher may choose to present the
video a second time with the sound on to allow the learners to hear the target language.
In response to the video, teachers may create opportunities for practicing the target
language while asking students to refer back to the cultural guidelines learned during
the investigation (OSEE) process. By promoting communicative activities such as
conversations, dialogues, role-plays, skits, and scenarios, the teacher creates an
environment in which the concepts of intercultural communicative competence can be
practiced. This exploration activity creates space for learners to consider their
preconceived ideas about people from other cultures so that negative beliefs are
transformed during exercises focusing on objective observation, research, and
evaluation.

Example 3: Artifact exploration

When artifacts related to practices of the target culture are presented alongside
open-ended questions to students in a foreign language classroom, an opportunity is
created in which learners gather information independently in order to become more
knowledgeable about cultural practices and beliefs. This activity presents a model
representation of the teacher working as a facilitator in the classroom while students do
the work of evaluating information about the target culture [2]. The teacher creates a
context by asking learners to imagine being an American living in China who gets
invited to a friend’s birthday party. Upon arrival, the American student sees that the
objects found at a party in China are different from what is typically seen in a party in
the USA. The student notices that long noodles in the bowls are being served for dinner,
the cake is decorated with fruit, and tray with multiple objects (i.e. coins, a musical
instrument, a book) is sitting on the table near the presents (typical for a first birthday).

Once the context is introduced, the teacher asks students to work in small groups to
inquire about the birthday artifacts. Students are mingled into groups and each group is
given a different object to consider. The teacher explains that students are not allowed
to research their artifact, but rather are encouraged to make assumptions about the item
based on background knowledge. Students begin by recording the name and purpose of
the object, as well as the impression students have of people from China based on the
object. Once finished, small groups share their ideas with the entire class as the teacher
plays the role of a mediator. This creates an opportunity for the teacher to see what
attitudes students have about Chinese people at the onset of the lesson, while also
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helping students to become self-aware of any preconceived notions they may have about
the Chinese people and practices.

The second part of the lesson asks learners to engage in inquiry related to their
object. Once they have become aware of their preconceived notions, it is imperative to
allow time for discovery learning so that cultural facts can be uncovered. Students are
provided the following open-ended questions by the teacher to guide their research
about their specific artifact.

* Who would use it? What is its purpose? When is it used at a birthday party? Why
1s it used at a birthday party?

* Did you discover a connection between Chinese culture and your native culture?
Were any of your original ideals proven true or false?

By using research tools to help reveal cultural facts, students learn that knowledge
about cultures can be gained through inquiry. It is effective to have students present
their findings to the class using an iPad app like StoryKit or a Web 2.0 tool like
Glogster. This phase of the artifact exploration lesson not only guides learners in
independently uncovering knowledge about other cultures through research, but more
importantly it creates an opportunity for learners to practice skills in comparing and
contrasting so that connections are made between the target culture and home culture.

Once informed about Chinese practices at birthday parties, the learners can engage
in activities that instill skills in communication. The teacher can provide input on such
topics as manners at a Chinese birthday party, ingredients needed to make a Chinese
birthday cake, or how to shop for and buy an appropriate gift for a birthday party in
China. These extension activities create time and space for the learner to connect
communicative skills to the intercultural context of a Chinese birthday party. As the
teacher continues to guide the learners in how to appropriately communicate in the
target language, the learner is able to connect vocabulary, grammar, and culture in a
meaningful way. This builds on the skills needed for intercultural interactions and
fulfills the essence of intercultural communicative competence in that learners become
equipped with the tools needed to engage in reciprocal relationships with those from
other linguistic and cultural backgrounds.

The above brings us to an implication that culturally appropriate interaction occurs
when two individuals engage in a reciprocal conversation based on mutual
understanding and an attitude of openness. When language educators plan a standard
based curriculum, it becomes clear that language and culture are inextricably linked.
Furthermore, within the context of language classrooms, intercultural practice involves
students to think and act appropriately within a growing knowledge of the culture within
language. It is requires instructional planning that provides time and space for cultural
exploration and discovery.
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lTpoKonuyk /1.B.
8UKNA0ayY Kaghedpa HimeybKoi mosu ¢paxkynememy MEiM
J1BH3 «KuiscbKkuli HayioHanbHUl ekoHoMIiYHUU yHisepcumem imeHi Baduma lembemaHa

BIABIP HABYANbHUX CTPATEMA:
TEXHONOT IS MOAENIOBAHHS CUTYAL|IA )
Ans PO3BUTKY MDKKYNbTYPHOI KOMYHIKATUBHOI KOMMETEHLYI

Anomauin. Cmamms mopxaemvcs npodiemu 8i000py eghekmusHux cmpameziti Ha8UAHHS HA
3aHAMMAX 3 HIMEeYbKOI eKOHOMIYHOI MOBU MA PO3GUMKY MINCKYIbIMYPHOI KOMNemeHyii 8 npakmuyi
3aHAMb.

Knrouoei cnoea: ¢opmu ma memoou HaguanHs, HiMeybKa eKOHOMIYHA MOBA, PONbO8i iepu,
MEeXHON02isi MOOENIBAHHS CUMYAYiLl, MINCKYIbMYPHA KOMYHIKAYIA.

Abstract. The article concerns the problem of selection of effective learning strategies in the
lessons for German business language and development of intercultural competence in the practice
sessions.

Key words: methods of teaching, German business economic language, role-playing, simulations
technology, intercultural communication.

I'moGamizariiss cBiTY Ta PO3BUTOK 1H(GOPMAIIMHOTO CYCHUJIBCTBA OOYMOBIIOKOTH
HaraJibHi MoTpebu B MiXHApOAHIA KoMmyHikarii. [Ipu BiZCYTHOCTI 3HAaHB 1HO3E€MHOIT
MOBH iHTerparis (axiBIg-eKOHOMICTa B MpOQeciiiHe CepeOBUILE CTAE HEMOXKIHBOIO.
3pocna opieHTalls Ha MDKHAPOJHI BUMOTH IIOJ0 PIBHS MPAKTUYHOTO BOJIOAIHHS
1HO3eMHOI0 MOBOI. OpiEHTUPOM [IJIs1 OI[IHIOBAHHS MOBHOI KOMIIETCHII MpHU3HAYCHHI
nokymentu Pamu €Bpomi «Modern Languages: Learning, Teaching, Assessment. A
Common European Framework of reference», European Language Portfolio, ne
PO3MIIAIAIOTHCS JesK1 aKTyallbHI MPOoOIeMHU OpraHi3ailii HaBYaHHS 1HO3EMHUM MOBaM.

3aranpHa MeTa HaBUYAaHHS HIMEIbKIM €KOHOMIYHIN MOBI Toyisrae y (opMyBaHHI y
CTYAEHTIB 3J{10HOCTI 10 aJIeKBATHUX MOBJICHHEBUX J[1 HIMEIILKOIO MOBOIO B CUTYaIlisiX,
NOB’sI3aHUX 3 MPOQECIHHUM CIUIKYBaHHSAM. BHIUIAIOTH Taki OCHOBHI NPUHIUIHN
HaBYaHHS HIMEIbKiM €eKOHOMIUHIM MOBI [1]:

— Ilpunuun OisnbHicHO-OpienmosaHo2o0 HABYaHHS, KOJW HaBYaHHS Mae
BIJIMOBIJATH pPEAJIbHUM YMOBaM KOMYHIKAaIlli, IMITyBaTW peallbHE CIIJIKYBaHHS,
0a3yl0YnCh Ha BAXJIMBUX TUIIOBUX CUTYAIlIsIX T TEMaX.
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