TEKCTH 3aKOHO/IaBUMX Ta MPABOBUX HOPMATUBHUX aKTIB, PI3HUX BUJIB CYJI0BUX MPOMOB,;
OOTIpYHTOBYBATHU U aJIeKBaTHO (hOPMYITIOBATH TEKCTH CyAOBUX pilieHs Tomo [3, c. 115—
116].

Otrxe, piBeHb C(POPMOBAHOCTI MOBHOi, MOBJCHHEBOI ¥ KOMYHIKQTHBHOT
KOMIIETEHINT MaiOyTHIX IOPHCTIB € MOKa3HWKOM IX TOTOBHOCTI 70 mpodeciiHol
TISUTBHOCTI, HEOOX1THOIO YMOBOIO 1 3ac000M iX mpodeciitHoi camopeanizaiii. Tomy, Mu
BBAKAEMO, 10 BHUBYEHHS MJUCHMIUIIHM «YKpaiHChka MoOBa (3a mpodeciitHuM
CIIPSIMYBaHHSIM )» Ma€e OyTH 000B’SI3KOBUM €JIEMEHTOM iX (paXxOBOI MATOTOBKH, 8 BAMOTH
JI0 MOBH 1 MOBJICHHSI BKJIFOUEHI JI0 MMpodeciorpaM CreriaaicTiB OPUIUIHOTO TPOQIIIO.
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KaHoudam nedaz202iYHuUx HayK, 0oyeHm

douyeHm Kaghedpu iHO3EMHUX MO8 i MiXKYyAbmMypHOI KOMYHIKayil
KuiscbKuli HauyioHanbHUli mopa2osenbHO-eKOHOMIYHUU yHisepcumem

TEACHING GRAMMAR WITH MYGRAMMARLAB PLATFORM

Anomauyia. Asmop xoue nepedamu c8ili 00CBI0 BUKIAOAHHA 2PAMAMUKU HA NPUKIAOL
gukopucmants komn romepuoi naamegopmu MyGrammarLab, ii memoouxu ma camoeo niopyuHuxa,
po3pobaenux memooucmamu euoasHuymea Pearson, i ye oOae moociugicme uxkiadayesi NniioHO
2omysamu cmyoeHmie 00 3aKpinjieHHs Mamepiany, n1aeHo Ni080OAUU 2PYNY 00 NPABUTLHO20 BHCUBAHHSL
2pamamudtux Gopm K Hpu YCHOMY MOGIEHI, maK i npu BUKOHAHHI NUCbMOBUX 3A80aHb. Asmop
demanvHo nooac 3aceocuus epynoio memu Passive Forms npu eukopucmanni MyGrammarLab, eioeo
mamepianie i 00cmamuboi KilbKocmi epamamudnux enpas. I pamamuuni enpasu MOMCHA MUMMEBO
nepesipumu, Wo 0ae MONCIUBICIb NPOAHANIZY8AMU NOMUIKU | AKYEHMYB8amu y8azy Ha Mux HIOAHCAX,
AKI nompedyoms NOBMOPEHHSL.

Knrouoei cnosa: memoo SUKNIAOAHHA 2pAMAMUKU, 2PAMAMUYHI (OpMU, 3aKPINIeHHs meMu,
NUCLMOBI 3A80aHH5, 8i0eomamepiaiu.

Abstract. The author would like to share her experience of teaching grammar based on online
platform MyGrammarLab, methodical developments and software, created by methodologists of the
Publishing House Pearson and it gives a possibility to the teacher to use a best possible way of preparing
the students to master the topic, channeling the class to proper usage of grammar rules helpful in both:
oral discussions and written exercises. The author presents the process of mastering Passive Forms
based on online platform MyGrammarLab, its video materials and a sufficient number of grammar
exercises. Grammar exercises could be checked up instantly and it gives an opportunity to analyze
possible mistakes and focus the attention on those moments that require reviewing.
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Key words: methods of teaching grammar, grammar forms, to master the topic, written exercises,
video materials.

MyGrammarLab is a three level grammar series that teaches and practices grammar
through a unique blend of book, online and mobile resources. In September 2019, we
started using MyGrammarLab with the first year students, IR speciality. We really enjoy
the textbook as it offers my students the opportunity to study grammar in the way that
best suits the needs of young people living the 21% century, the age of new technologies
and new ideas quite different from the ones we all still cling to. We have an opportunity
to have as much practice as we find it necessary and be sure that each grammar point is
learnt and can be used in the context of real communication.

MyGrammarLab offers clear and simple explanations based on the Longman
Dictionaries Defining Vocabulary of 2000 words to ensure full understanding of the
grammar. It is possible to see fully interested eyes of my students as formal and dull way
of explaining the grammar rules is not our choice.

We see natural examples illustrating the grammar points and topic-based approach
presenting grammar in context. We do a variety of exercises: from very simple to
contextualized and personalized. Each module ends with review sections to revise the rte
grammar points. What is most useful and challenging for my students is checking whether
they have fully understood the grammar rules and MyGrammarLab offers the students
different tests that focus on the most important points of the grammar rules. They show
the students how much they know and whether they need more practical work. The
students do tests, and they all are hidden from students and then it is quite easy to check
up their work and see possible mistakes. Marking is automatic as is the reporting of grades
into the class gradebook. With its learning hints and tips, immediate feedback, automatic
grading, grammar tutor videos, the course appears ideal.

So, the recommendations like «Choose your materials wisely», «Get a clear idea
about the contexts in which learners use their Business English», «Be businesslike but
keep energy levels high» are fully realized in the classroom with MyGrammarLab [1].

Students have specific needs and look for a very practical application of their newly
learned grammar skills. When it is your job to get your business English students
comfortable, fluent and ready for the working world, MyGrammarLab may help you in
the process. My first year students have certain expectations as usually most students
have, | mean, their progress in studying Business English and again, MyGrammarLab is
one of the keys you need to be successful as a teacher of Business English.

| like to present a way of mastering the passive voice. It may seem like a
contradiction, but there is nothing «passive» about learning the passive voice. At the
beginning of most English courses at school or various teaching programs, students focus
on learning active voice structures. It is usually the easiest way for them to phrase
sentences but as students progress in their studies and enter University, they encounter
passive voice sentences. Since this is an entirely new structure, spend plenty of time on
the introduction and conduct several comprehension checks along the way Students need
to be as «active» as ever and fully engaged in their learning.

However, it is the teacher, who should engage the students. In addition, we are
coming to the question: How to get students actively engaged in learning something, they
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think, as tedious as the passive voice? Of course, we use actions: by showing them that
there is plenty of action involved, but that the focus is not on the doer of the action, the
one who is carrying out the action, but rather whoever or whatever is acted upon.

Passive Voice: Active Approach

Traditionally, the teacher is standing in front of his or her class, dropping a pen or
putting something on the desk, asking the students what has just happened. The usual
answer is: «You have dropped a pen or something else on the floor, or put a book on the
desk». Using MyGrammarLab, we listen to the explanation of a very nice grammar
teacher, explaining key grammar points through short video presentations.

Now, | would like to show my lesson with MyGrammarLab. Before we start, |
suggest reading the text, in our case it is a life story of Yves Saint Laurent [1]. We easily
detect highlighted grammar examples, dedicated to the sentences with predicates in the
passive: is considered to be, have been copied, etc. We thoroughly analyze the sentences,
focusing on their passive character.

Then we are offered a number of sentences, in which we choose the correct words
in italics. So, we are ready to watch short video presentations clearly explaining key
grammar points of the passive structures. We again come back to the exercise in which
we were offered to choose the correct words in italics. We check up our answers with tips
given at the very bottom of the page. Point to the first sentence and ask if the subject
Is doing the action. They should say it is. Make sure they understand that subject is
active, the one responsible for carrying out the action.

Point to the second sentence and ask if the subject is doing the action. They
should it is not. Make sure they understand that the subject is passive, the one who is
being acted upon.

Compare what happens to the verbs. Ask students what tense they see in the first
example. They should recognize the past simple. Show students what happens in the
second sentence: the auxiliary verb to be is used in the past tense (was) with the past
participle, in this case «taken».

So, we continue analyzing the sentences. After we have analyzed indefinite passive
forms, we are coming to continuous and perfect passive forms. I usually offer my students
handouts with texts taken from Oxford Business English, unit 17, the passive tenses: short
newspaper clips with authentic contexts: e.g., «The company (plan) to build a
much larger production plant in Ludwigshafen» [2]. The task is to put the verb in brackets
into the present continuous active or passive.

We thoroughly analyze the reason for using the passive. We mention the fact that
passive forms are mostly used in writing, when passive helps us to start a sentence with
known information (something that has already been mentioned) and then put new
information at the end: «The actress wore an amazing wedding dress, designed by Vera
Wang». We always repeat instances with common uses of the passive: in new reports,
academic and scientific writing, instructions and rules, describing methods, ways of
working» [1]. Students are given some time for presenting their own examples,
illustrating the above-mentioned situations.

The textbook presents the pictures, rather colorful, asking the students to use passive
forms of the verbs in the box; possible sentences are «The house is being decorated» etc.

193



More thoroughly, we should analyze passives with modal and other verbs. We often
use modal present passives for written instructions and rules e.g. «Silk must be washed
by hand» or «These lights cannot be used outside». We often use modal perfect passives
to make guesses about the past: «It may have been left outside» or to talk about past
expectations: «It should have been repaired ages ago». The textbook offers numerous
exercises like: to rewrite the words in the correct order or rewrite the historical facts, using
passive forms e.g. the statue of Liberty was given to the United States by the French
government in 1886 or to find mistakes in the sentences and correct them [1].

Finally, we again come back to Module 16 Passive forms. We listen to general idea
of the passive idea, using grammar videos, then do a lot of practice exercises, then check
the answers.

Moreover, the material of passives with modal and other verbs, constructions with
have something done, passive reporting verbs follow the same procedures: grammar
videos, then a lot of practice exercises, then catch-up exercises with checking the answers.
Very interesting, challenging and important for both parties: the teacher and my group
are progress tests, again catch-up exercise and exit test. The students are very happy if
they manage to do the exercises without mistakes, they work hard if they have some
mistakes and ask me to allow doing the tests again. They are usually very interested and
excited. If they are doing well, I may call on students individually or ask volunteers to do
the same thing. This will give the class as a wholesome practice and test comprehension
individually. 1 can ask students for translations as part of this exercise.

For further practice, | can use a worksheet. In one exercise, the students have to
circle the correct form of the verb to complete both passive and active sentences. To do
this they will have to understand the sentences, use simple sentences and vocabulary they
are very familiar with. In another activity, have students fill in the blank with the correct
form of the verb. You can also include scrambled order sentences where students have to
rearrange words to form a grammatically correct sentence. Lastly, students can do a
writing exercise. The easiest way to do this is to write a very short, simple narration, in
which active voice sentences should be rewritten using passive voice. A sentence such as
He built the house in 2000 should become The house was built in 2000 by him [2]. There
are many activities we can include to give students further practice. Mixing active and
passive voice sentences into every section of the worksheet will challenge students and
help to determine whether or not they understand the difference between the two.

Now that my students have had some practice using the passive voice on sentences
they will most likely not encounter in their English studies, | prefer to talk about when
passive voice would commonly be used. The passive voice is used to emphasize the
object or when the person or thing doing the action is unknown. Passive voice is often
seen in newspapers, for instance, Eight stores have been robbed in the past three weeks.
politics, and science [1].

| usually ask my students to write three to five of their own passive voice sentences
and have volunteers read sentences aloud and give translations for further speaking
practice and comprehension checks. At the end of our class, | usually collect these
sentences to correct any mistakes and return them another day. This usually gives me a
good idea of how well my students understand and use this structure as well as how to
proceed further on.
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| prefer to ask my students to summarize what they have learned in class. If they can
explain passive forms, then they are probably doing quite well understanding it
themselves. If they are not sure presenting the material, I lead them to say at least a few
major points regarding passive voice and make a note for myself to review everything
further in a later lesson. It is preferable to ask students to brainstorm the types of things
that the local authorities do for the population. It refers to repairing streets, cleaning
monuments, building schools and hospitals, etc.

It is necessary to make sure that students see that sometimes when we talk about
actions, we are not interested in the actor, either because we know who it is (in this
discussion we are clearly talking about the local government), or because we would like
to emphasize the results, in other words what was accomplished. It is interesting to discuss
what things were done in the last few years by the local government in Kyiv. Surely, it
encourages them to use the passive voice.
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YepeiHcoKa J1.M.
cmapwuli 8uKnaday Kagedpu iHO3eMHUX M08 (haKysbmemy mapKkemuHzay
Kuiscokuli HayioHanbHUl mop2osesnbHO-eKOHOMIYHUU yHisepcumem

POJlb HOBITHIX HABYAIbHUX NPOIPAM
B NiABMLEHHI MOTUBALII CTYAEHTIB HEMOBHUX BH3
Y BUBYEHHI ®AXOBOI AHIMMINCbKOI MOBU

Anomauia. Y cmammi po3ensioaemucsi He0OXIOHICMb CIMBOPEHHS CYUACHUX HABYAILHUX NPOCPAM
3 amuenivicokoi mogu. Memoro makux npoepam € nioguwumu momusayilo cmyoenmie Hemoenux BH3
BUBUAMU AHTLILCLKY MOBY HA axo8omy piGHi.

Abstract. The article analyses the need to create innovative academic English language programs.
The aim of these programs is to augment the motivation of the students of non- language universities to
learn the English language at professional level.

Knrouosi cnosa: momusayis, ghaxosa iHozemMHa MOBA,0CEIMHI NPOSPAMU, IHOUBIOYAILHUL NIOXIO.

Key words: motivation, professional language, academic programs, individual approach.

IHocranoBka npodaemu. [11BHIK1 3MiHM MPAKTUYHO B YCiX cdepax colianbHOro Ta
po¢eciitHOrO KUTTS BUMArarTh Bij JIOJUHA TAKOTO K JUHAMIYHOTO CAMOPO3BUTKY.
CTpiMKHUII pO3BUTOK HOBUX TEXHOJIOTIH Ta iH(opmaTH3allis CyCHIJIbCTBa BUMArae Bij
MaiiOyTHHOTO crHelfianicTa MNOrIuOJeHO BUBYATHM 1HO3EMHI MOBHM 1 TEpIl 3a BCE
aHTICchKy MOBY. [IpakTHka JOBOJIUTH,IIIO TOJIOBHE JIJISl CTY/IEHTIB BUBYATH aHTIIIHCHKY
MOBY Ta JIpyTy 1HO3€MHY MOBY € HasiBHICTh MOTHBalli. /ly’ke Ba)KJIMBUM 3aJIMIIAETHCS
JIOCSITHEHHSI JIOCTaTHHOTO PIBHA MOTHBAIlli € TOETHAHHS BHCOKOi e()EeKTUBHOCTI
3aCBO€HHS 3HaHb 3 EMOLIMHO MO3UTHBHOIO AKTUBHICTIO Y BUBYEHHI 1HO3EMHUX MOB.
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