TOILO.
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INTERCULTURAL COMPETENCE TRAINING

Anomauia. Po36umok MidcKyIibmypHo2o yc8i0OMIAEeHH GUMAAE Y8a2u 00 0COOUCIO20 00CEIOY
cmyoenmis, iXHIX ocobucmux yiHHocmelu ma nepeKoHaHsv wooo Kyrvmypu. Kiouem oo poszxkpumms
CmyoeHmamu  KyIbMmypHO20 CAMOYCBIOOMIIEHHS € BUGUEHHS KYAbMYPHUX BiOMIHHOCMel ma
nodibHocmeii uepe3 KOMYHiKayito. Y ~cmammi NpOnOHYEMbCa pAO  KOMYHIKAMUBHUX —mda
IHMEepaKmMueHUxX 3a80aHb, ONPOOOBAHUX NIOUAC NPOBEOEHHS THOBAYUHO20 KYPCY 3 MINCKYIbmMYPHOL
KOMyHixayii 01131 macicmepcokoi npoepamu 6 KHEY, axi 0o3eonsioms mpenepam 3aayuumu cmyoeHmie
docnioumu  OCHOBHI  KVIbMYPHI  eleMeHmu uepe3 KYIbmypHYy KOMYHiKayito. Y  eucHoskax
002PYHMOBYIOMbCS HANPAMKU 0151 NOOAILULO2O OOCTIONCEHHSL 8 001ACMI OYIHIOBAHHS eheKmUBHOCmI
NPONOHYEMUX 3A80AHb.

Knrouoei cnosa: misickynomypue camoyceioomients, NPUHUN CIYOeHMOYEeHMPUIMY, CUMYIAYIA,
IHMepaKmueHi 3a60aHH3L.

Abstract. The development of intercultural awareness demands attention to the subjective
experience of the students and their personal values and beliefs about culture. The key to such
sensitivity and related skills in intercultural communication is the way in which students explore
cultural similarities and differences. This article suggests a range of tasks and interactive activities
having experienced at the innovative Intercultural Communication Course at KNEU that allow
trainers to engage students into exploration of essential cultural issues through communicative
approach. Finally, directions for future research in the field of tasks feasibility for the ICC course and
its assessment are provided.

Key words: intercultural self-awareness, student centered approach, simulation, interactive
activities.

Background

In a multicultural and multilingual Europe it is necessary that university graduates
should be encouraged to value their already existent partial competences in various
languages and develop new ones, the intercultural competence in particular, so that to
be competitive in the rapidly expanding world labor market. Intercultural
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communication competence is a complex phenomenon. According to M.Byram [1, p. 6],
the concept comprises five components: (1) attitudes: curiosity and openness, readiness
to suspend disbelief about other cultures and belief about one’s own; (2) knowledge of
social groups and their products and practices in one’s own and one’s interlocutor’s
country; 3) skills of interpreting and relating; 4) skills of discovery and interaction; and
5) critical cultural awareness. Therefore, it may be concluded that Intercultural
communication competence is manifested in the ability to effectively interact with
people representing various cultural backgrounds and to adapt to unfamiliar settings.
Who can help students to acquire this ability? As A.Byram [1, p. 10] states «the ‘best’
teacher is neither the native nor the nonnative speaker, but the person who can help
learners see relationships between their own and other cultures, can help them acquire
interest in and curiosity about ‘otherness’, and an awareness of themselves and their
own cultures seen from other people’s perspectivesy. It is also important to help
students understand that such interaction enriches their experience.

A series of activities can be designed to enable students to discuss and draw
conclusions from their own experience of a culture solely as a result of what they have
heard or read. It is important to base these activities on the learner-centered principle of
teaching, so that individual students bring their knowledge and expertise into a
particular cultural issue and the teacher afterwards direct them to enrich and investigate
the expertise through experiential learning.

Skills of interpreting and relating through student-centered approach

I borrowed this technique from Professional Development Workshop Fall-2104 at
the University of Oregon. At the first session all the themes of the course with a certain
schedule are displayed and the students choose the themes that they are mostly
interested in. Thus, several reading groups with 4-6 people in each one are formed.
Their task is to read the pre-session learning materials [4] and prepare 3 questions for
the discussion in the class. Questions must not assume the direct answer. The students
are given written guidelines how interact while doing the task. The group then uploads
the prepared questions on the wiki to let the others get familiarized with them before the
class. At the beginning of the class the discussions on the questions are run in groups,
the members of the reading groups facilitate them, and afterwards make a briefing. Only
after getting the students engaged in thinking over the topic and having revealed some
gaps in their knowledge or lack of unawareness, I deliver my input through Power Point
presentation by highlighting the issues not being mentioned in the briefing.

Curiosity and openness through delivery mini presentation

I usually start the introductory session of my Intercultural Communication Course
with short 3 min students’ presentations aimed to characterize peculiarities of the
countries they visited by demonstrating and describing some artifacts (coins, magnets
for refrigerators, key-holders, etc.) The students are encouraged to make a comparative
analysis with Ukrainian artifacts. Apart from this, they describe a typical behavior of
another culture representatives, and what the reaction would be if a foreigner behaved
differently. Some examples could be ways of greetings (kiss, hugs, etc.), ways of
dressing for different occasions, forms of address and others. The initial descriptions
students give tend to be at the superficial level. They tell exactly what they saw and
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experienced. They share their first impressions of unclear gestures, unfamiliar foreign
languages, different ways behavior. But is that all that comprise a culture? The role of
the teacher at this stage is to encourage students’ openness and curiosity not only to the
visible aspects of a specific culture but also to its norms, rules, thinking models, new
beliefs and values to prepare them accept cultural diversity and to participate in
‘relations of equality’ [1, p. 8]. This stage is a sort of needs analysis for me as the
teacher to explore to what extent my students are ‘culturally sensitive’ [1, p. 7] people.
Apart from this I receive the invaluable information to what extent the students are
prepared to deliver a presentation for an international audience.

Exploring disbeliefs about other cultures and beliefs about one’s own

After exploring and discussing students’ cultural values, experience and beliefs |
deliver a Power point presentation to get students familiarized with basic intercultural
concepts through discussing Cultural Iceberg theory. According to the ‘father’ of that
model, the American anthropologist E.T. Hall, the Cultural Iceberg consists of three
levels, for which M.Hoogstad [2, p. 34—35] has found fancy Greek names. The first
level, praxis, is fairly small, but the most obvious of all. It lies above the water surface,
and it refers to our behavior and perceptions. The second level, nous, lies just beneath
the surface, which implies it is less visible, but not totally concealed. It relates to
underlying thinking patterns that dictate our behavior. The third level, pathos, is the
largest one, it is deep under the water, and therefore, completely oblivious to our senses.
It includes the feelings, assumptions and myths that forged our mental modes. The
following table can be used to involve the students into discussion of any cultural issues
they are interested in.

Ways of life, customs, rituals, institutions, language,
The tip of the iceberg |praxis |gestures, greetings, dress code, art, architecture,
music, food and table manners

The part just beneath U Norms, beliefs, faith, religion, social roles,
the iceberg philosophy, ideologies, politics, education

Values, attitudes, assumptions, expectations, desires,
The unseen part pathos |intuitive perceptions, myths, symbols, stereotypes,
generally accepted truth

The students seem to be quite interested and responsive to do the following task:
Choose two countries or cultures are familiar with and compare them, following the
Iceberg Culture Model.

It is not the purpose of teaching to try to change students’ values, but to make them
explicit and conscious in any evaluative response to others. We should promote a
position which acknowledges respect for human dignity and equality of human rights as
the democratic basis for social interaction.

Skills of interaction through simulation

A simulation ‘Visitor’ game, suggested by Adrean Pilbeam at IATEFL conference
[3, p. 162—163] works well to develop intercultural awareness and involve the students
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in interaction. The task is to find out more about visitors from another culture by asking
a series of yes/no questions. They do not know that the visitors have very specific rules
in their culture about who they can talk to and when they can say yes or no. After a
while, the hosts start to get confused and even annoyed at their visitors’ apparently
inconsistent and even impolite behavior. In the debrief phase, the visitors’ rules are
revealed and the mistaken assumptions of the hosts are discussed. The learning point is
that what is normal to us may not be normal in other cultures because different rules
often apply. This is followed by asking the learners for examples of ‘normal’ behavior
in their culture. And examples they have found of ‘normal’ behavior in other cultures,
but which they considered different or even strange to you. A good way to avoid
making assumptions before you are better informed is to follow the DIE algorithm.
When you encounter behavior which is different or even strange to you, you should:
a) Describe what has happened without judging; b) Interpret what the behavior or action
probably means, or wat influences it; c) And only then, consider evaluating the behavior
— whether it is polite, friendly, rude, etc.

Cultural self-awareness through Think-Pair-Share technique

This technique promotes classroom participation by encouraging a high degree of
student response and provides an opportunity for all students to share their thinking on
their attitudes to cultural issues with at least one other student. I usually use this
technique for discussing values and attitudes. More of it, I give the students the right to
choose partners, who seem to be trustworthy for them. It obvious, that in intercultural
communication it is important not to be judgmental about cultural differences, so as not
to offend or anger the interlocutors. One of the way to modify and reconstruct students’
previous attitudes and views, to lead them to understanding how their own thinking can
be biased, to question stereotypes and prejudices is paraphrasing judgmental statements
in more acceptable form. For example,

Think-Share-Pair Task Which of these statements are judgmental? Mark them
with a J. Which could you use to reply to a judgmental statement? Mark them R. [5,
p-28-29].

1. Everyone knows that English food is bad.

2. We must be careful about stereotypes

3. French people are unpunctual. They are always late for everything

4. During my last holiday in Britain I ate some wonderful food

5. Italians are completely disorganized and can’t run any business properly

6. I would say that if the Italians were totally disorganized, they would not be able
to run a country.

However, reading and marking these statements is helpful only for raising
students’ awareness of stereotypes and generalizations, which may lead to
misunderstanding and even breakdown in communication. Confidence of students,
competent in intercultural communication, can be gained by engaging the students into
activities aimed at developing skills of interaction. The students get a lot of practice in
interaction in the mingling activity «Getting to know people», while discussing what
they do and say when they meet someone for the first time.

Conclusion
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In the process of choosing or designing activities for Intercultural Communication
Course it is necessary to think over and formulate a SMART objective to reach the
evident outcome of its effectiveness. For example, the following SMART (specific,
measurable, achievable, relevant, timely) objectives for ICC training can be formulated
in this way: «by the end of the session the students will be able to interact (greet and
support a small talk) with a representative from another culture by using at least 5
phrases of ‘appropriate’ language while demonstrating knowledge of norms and rules
of different culturesy. The issues of proper lesson objectives formulating in the
Intercultural Communication Course is indissolubly connected with Intercultural
competence assessment, which seems to be quite challenging, provided the fact that
many cultural elements are intangible (unseen part of the iceberg), see the table above.
Therefore, further research and experiential teaching of intercultural awareness are
needed to design and explore effectiveness of the tasks for the formative and summative
assessment of the ICC course.
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JlaspuHeHko T.11.

cmapwuli suknaday

Kaghedpu iHO3eMHUX M08 (haKynememy mapkemuHay

LBH3 «KuiscbKuli HayioHanbHuUli ekoHomiYHUl yHisepcumem imeHi Baduma lemoemaHa»

AKAOEMIYHA TPAMOTHICTb AAK 3ACIB ®OPMYBAHHA
MDKKYJNIbTYPHOI KOMYIKALII

MainbyTHE NOBHICTIO 3a/1€XKUTb
Bif4, NONITUYHOI Ta NeaaroriyHoil 4iaNnbHOCTI.
(K. Acnepc)

Anomauia. Y cmammi posensoaiomvcsi meopemudni ma MemoOuyHi NUMAaHHs QOpMYEaHHs
aKaoemiuHoi epamomHoCmi ma aKaoemiyHo2co NucbMa CmyoeHmie y npoyeci HAGUAHHS 6
yHigepcumemi. Poszenanymo nioxoou, ¢popmu ma memoou peanizayii 8 HA8UAIbHOMY Npoyeci HABUKIG
akaoemiuHoi epamomHocmi ni0 4ac BUB4EeHHs AaH2AIUCbKOI MOo8U. Buznaueno ocnosHi ck1aoHuKu
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